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Facilitator Guide  

Module 4: Eliciting Evidence of Student Learning 
Through this module, participants will learn about planning to elicit meaningful evidence of student learning to inform the formative 

assessment process. The module includes two parts. Part I focuses on eliciting meaningful evidence of student learning and Part II focuses 

on including planning for evidence in the lesson design process.  

This module includes materials for: 

• Part I: Meaningful Evidence of Student Learning, an approximately one-hour professional learning session.  

• Part II Planning Evidence Gathering Opportunities, an approximately one-hour professional learning session.  

• An approximately one-hour teacher collaboration activity session.   

• A Teacher Collaboration Facilitator Guide.  

Module Learning Goals: 
In Part I, participants will understand: 

• The role of evidence of student learning in the formative assessment process 

• What constitutes meaningful evidence of student learning in the formative assessment process 

In Part II, participants will understand: 

• The importance of using a variety of evidence gathering strategies at different points in a lesson 

• The kind of evidence provided through different evidence gathering strategies 
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Module Success Criteria: 
Participants will be able to: 

1. Evaluate and improve evidence gathering strategies to ensure that they provide meaningful evidence of student learning (Part I) 

2. Plan meaningful evidence gathering opportunities that can support the formative assessment process (Part II) 

Role of the Facilitator: 
The facilitator’s role in this module is to 1) facilitate Parts I and II of the professional learning module, and 2) facilitate the teacher 

collaboration activity. Guidance for facilitating the teacher collaboration activity can be found in the Teacher Collaboration Activity 

Facilitator Guide.   

• All materials have been prepared for facilitators and further details are available in this document.  

• Facilitators should review all materials and make adjustments based on timing, group size, local priorities, local norms, presentation 

format (in-person or digital learning environments) and facilitator’s personal presentation style.  

• Facilitator notes (available here and as slides notes for each slide) provide flexible options for content delivery, and activities are 

designed to support facilitator decisions.  

• The facilitator for this module does not have to be an expert on formative assessment. While this facilitator guide is intended to provide 

the background knowledge and scaffolding necessary for facilitators to lead the sessions in this module, the priority for facilitators 

should be supporting participant sense-making. Therefore, facilitators should not feel pressure to be seen as “experts” on formative 

assessment.  
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Part I: Meaningful Evidence of Student Learning 

Table: Agenda 

Section Time 

Section 1: Introduction 5 minutes 

Section 2: Formative Assessment Process 5 minutes 

Section 3: Evidence of Student Learning  5 minutes 

Section 4: What is Meaningful Evidence (including video) 25 minutes 

Section 5: Meaningful Evidence: Eliminating Barriers 15 minutes 

Section 6: Reflection  5 minutes 

 

What you will need:  

• Module 4: PowerPoint presentation 

• Video observation guide (available at the end of this guide)  

Facilitator preparation: 

• Preview the slides and read the slide notes carefully.  

• Preview the Teacher Practice Video and decide whether to play the whole video or a specific section: 

https://www.youtube.com/watch?v=4czVvw8SwHQ&feature=emb_logo 

• Read Lesson Revision with Formative Assessment (optional supplemental reading): https://csaa.wested.org/resource/lesson-revision-

with-formative-assessment/ 

https://www.youtube.com/watch?v=4czVvw8SwHQ&feature=emb_logo
https://csaa.wested.org/resource/lesson-revision-with-formative-assessment/
https://csaa.wested.org/resource/lesson-revision-with-formative-assessment/
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Section 1: Introduction 

Table: Slides 1-4 

Slide # Guidance Slide Image 

1 Title slide 

 

 

2 Introduce the content on the slide by providing the following 
information. 

Module 4 in this series focuses on Eliciting Evidence of Student Learning 
and the content is presented in two separate learning modules.  

Part I focuses on building a common understanding of what constitutes 
meaningful evidence of student learning that students and teachers can 
use to make decisions to move student learning forward.  

Part II of this module focuses on identifying strategies to gather 
evidence of student learning and guidance for planning to integrate 
evidence gathering opportunities into teaching and learning.  

Note to facilitators: if you are not planning to engage participants in 
both sections of the module, consider deleting this slide.  
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3 Introduce the content on the slide by providing the following 
information. 

These are the Learning Goals for Part I of Module 4.  

As this series of modules have emphasized, understanding where we as 
learners are heading and how we will know if we are successful is 
essential for teaching and learning, both for students and adult learners.  

Share the learning goals on the slide.  

 

4 Introduce the content on the slide by providing the following 
information. 

At the end of this learning sequence (including the teacher collaboration 
activity), you should be able to:  

• Evaluate and improve evidence gathering strategies to ensure 
that they provide meaningful evidence of student learning. 

Facilitators may want to note that the terms “classroom” and 
“classroom setting” are used throughout this presentation and can refer 
to both physical classrooms and distance learning environments.  
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Section 2: Formative Assessment Process 

Table: Slides 5-9 

Slide # Guidance Slide Image 

5 This first section of the presentation focuses on formative assessment 
and presents a few highlights from the content presented in Modules 1-
3. 

 

 

6 Introduce the content on the slide by providing the following 
information. 

This definition of formative assessment comes from the Council of Chief 
State School Officers (CCSSO).  

If participants engaged in Modules 2 and 3, facilitators may want to 
acknowledge that they have seen this definition in that module.  

Ask participants to read and reflect on this definition.  

Next, facilitate a brief discussion in which participants consider this 
definition in the context of the role that evidence of student learning 
plays in the formative assessment process.  

Consider using some of the following questions to support the 
discussion.  

• What words or phrases in this definition address eliciting 
evidence of student learning in the formative assessment 
process? 
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• What does this definition, taken as a whole, tell you about 
evidence of student learning in the formative assessment 
process? 

Some key things to notice might be: 

• The definition emphasizes that formative assessment is planned 
and ongoing, it isn’t something that happens primarily by 
accident or spontaneous inspiration. 

• The definition emphasizes that students and teachers both elicit 
and use evidence of student learning.  

• The definition situates formative assessment during learning 
and teaching, which means that gathering evidence of student 
learning isn’t a separate process but embedded in learning.  

For more information on this definition, including the reasoning behind 
it, refer to this document: https://ccsso.org/resource-library/revising-
definition-formative-assessment  

7 Introduce the content on the slide by providing the following 
information. 

In the formative assessment process, teachers and students work 
together to answer three critical questions: 

• Where am I going? 

• Where am I now?  

• Where to next? 

This graphic represents the formative assessment process. You may 
remember it from Module 3. You’ll notice that this graphic identifies the 
specific practices that make up the formative assessment cycle and that 
these practices are aligned to the three critical questions.  

The practices in blue help teachers and students answer the question, 
“Where am I going?” by establishing what students should be learning 

 

https://ccsso.org/resource-library/revising-definition-formative-assessment
https://ccsso.org/resource-library/revising-definition-formative-assessment
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and what it will look like when they have learned it.  These practices 
form the basis for the practices that follow. Teacher and student 
decisions about what evidence to elicit, how to interpret that evidence 
and how to respond to that evidence all take place in the context of the 
established learning goals and success criteria.  

The practices in purple answer the question, “Where am I now?”. 
Eliciting evidence of student thinking during learning and making sense 
of that evidence shows where students are in relation to the learning 
goals. 

And in yellow, teachers and students act on evidence in order to move 
students toward their learning goals – “Where to next?”. 

This graphic represents the formative assessment process as a 
continuous cycle. It isn’t a test or event that gets checked off the list, 
but an ongoing process that guides both learning and teaching. As 
students meet their goals, they move toward a new cycle of learning. 

8 Introduce the content on the slide by providing the following 
information. 

As we discussed in Module 3, self-directed learners need to understand 
what they are learning and how to get there. Learning Goals and 
Success Criteria work in tandem to help students understand where 
they are going with their learning so that they can actively manage their 
own learning. If a lesson is a journey that students and teachers take 
together, Learning Goals represent to students the destination of their 
journey, signaling clearly what they are learning and why it is important.  

Success Criteria demonstrate to students what it looks like to be 
successful in achieving the Learning Goals. Success Criteria represent 
the check points along the route, giving students specific information to 
understand their progress and make adjustments to move their learning 
forward.   
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Learning Goals and Success Criteria are essential tools for students to 
understand where they are in their learning so that they can become 
self-directed learners.  

9 Introduce the content on the slide by providing the following 
information. 

In this module, Eliciting Evidence of Student Learning, we will focus on 
the second question, “Where am I now?” 

Once a shared answer to the question, “Where am I going?” has been 
established by clarifying and sharing Learning Goals and Success Criteria, 
students and teachers need to understand their current status so that 
they can make decisions to move learning forward. This starts with 
eliciting meaningful evidence that can be used to reason about student 
learning and inform next steps.  

During Part I of this module, we will focus on what constitutes 
meaningful evidence that truly reflects student learning.   

Facilitators may want to note that for the purposes of this presentation, 
the word “lesson” may refer to the learning plan for a single class period 
or could reflect a learning plan that covers several days. It’s a coherent 
set of learning opportunities focused on the same content and goals.  
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Section 3: Evidence of Student Learning 

Table: Slides 10-13 

Slide # Guidance Slide Image 

10 Evidence of Student Learning Section Title Slide 

 

11 Introduce the content on the slide by providing the following 
information. 

In the formative assessment process, evidence of student learning is 
central to inform student and teacher decisions about next steps to 
move students toward their Learning Goals.  A critical element of lesson 
planning is integrating strategies to gather evidence of student learning 
during the learning.  

This slide presents some key things to keep in mind before we dig 
deeper into how to ensure that evidence of student learning is 
meaningful.  

• First, keep in mind that eliciting evidence of student learning is 
intentional and planned. It should be a key aspect of the lesson 
design process, implemented when a lesson is enacted. Just like 
with other aspects of lesson design, teachers may use their 
professional judgement to adjust evidence gathering strategies 
while they are teaching. But eliciting evidence of student 
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learning shouldn’t be on-the-fly, but part of a strategic plan to 
support students to achieve their intended learning.  

• Another central purpose behind gathering evidence of student 
learning is to make student learning visible. This means that 
evidence is elicited as students engage in a performance that 
makes their thinking tangible. Such opportunities may arise 
during teacher-student interactions, during peer interactions, 
and from examining student work products. Later in this module, 
we will explore different strategies for eliciting evidence of 
student learning. 

• The whole point of eliciting evidence of student learning is to 
allow students to manage their own learning and teachers to 
reflect on and adjust their instruction. So, evidence gathered 
must provide information that goes deeper than “got it” or 
“didn’t get it” to provide a more complex understanding of 
where students are in their learning to inform forward-looking 
decisions about next steps in learning.  

• Finally, the process of eliciting evidence for the formative 
assessment process is not separate from teaching and learning. 
It should take place while the learning is happening so that the 
information can inform immediate next steps and ensure 
students are making progress.  
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12 Introduce the content on the slide by providing the following 
information. 

This quotation may be familiar to participants from Module 3. Ask them 
to read the quotation on the slide or read it to them. 

Next, facilitate a discussion in which participants reflect on this 
quotation in the context of their own teaching.  

Consider using some of the following questions to support the 
discussion:  

• Why is it important for students to see their learning experiences 
as purposeful and coherent? 

• Do you believe all your students feel that their school 
experiences are purposeful and coherent? 

• How do the choices we make about eliciting evidence of student 
learning impact student feelings of respect, purpose and 
coherence? 

 

13 Introduce the content on the slide by providing the following 
information. 

Engaging students in meaningful opportunities to share and reflect on 
their learning allows them to manage their own learning.  

• When students understand what they are learning and why they 
are engaging in specific activities, it can build motivation and 
engagement.  

• Additionally, as students recognize that when they make their 
thinking public, they are developing the metacognitive skills they 
need to become self-directed learners.  

Students assume these roles when they are empowered by teachers to 
shift away from a compliance or “right and wrong” mindset to embrace 
collaborative learning and growth mindset.  
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Section 4: What is Meaningful Evidence 
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14 What is Meaningful Evidence Section Title Slide 

 

15 Introduce the content on the slide by providing the following 
information. 

Evidence of student learning is to provide students and teachers 
information from which they can reason about student learning in order 
to make decisions about next steps.  

However, the evidence of student learning elicited must be meaningful 
in order to support good decisions about learning. This requires 
thoughtful planning to ensure that the information gathered is telling 
students and teachers what they need to know.   

Over the next several slides we will unpack some elements of 
meaningful evidence of student learning, meaning evidence that tells 
you what you need to know to inform next steps for learning.  
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16 Introduce the content on the slide by providing the following 
information. 

As we think about eliciting meaningful evidence of student learning, it is 
essential that the evidence gathered is aligned to the Learning Goals 
and Success Criteria. Only if the evidence is aligned will students and 
teachers be able to understand how they are progressing toward the 
learning expectations of the lesson.  Ensuring that evidence gathered is 
aligned to the Learning Goals ensures that evidence gathered can 
reasonably represent the specific learning of the lesson.  

However, remember the grain-size of Learning Goals.  Recall that 
Learning Goals represent a “lesson-sized” step in a learning progression 
toward the end-of-year grade level standards. Learning progressions 
represent the path that learners will travel to reach their ultimate 
learning. Learning Goals represent a point in the learning progression 
that connects both to prior learning and the upcoming learning that will 
move students along, over the course of the year, to mastery of the 
standards. And Success Criteria reflect the way that students will 
demonstrate they have achieved that Learning Goal over the course of a 
lesson. So, during a lesson, evidence gathered should be designed to 
provide check points on student understanding leading up to the 
Learning Goal and not reflect the full content and complexity of the 
standard.  

Keep in mind that the evidence gathered should reflect both the 
content described in a good Learning Goal, but also reflect the level of 
cognitive complexity described the Learning Goal. Not each evidence 
gathering opportunity needs to be aligned to all aspects of the Learning 
Goal, but cumulatively, they should provide an actionable picture of 
student learning of the full breadth of the Learning Goal and capacity to 
demonstrate their learning on the Success Criteria.  
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17 Introduce the content on the slide by providing the following 
information. 

When we think about eliciting evidence of student learning that can 
allow students to manage their own learning and teachers to take 
pedagogical action, there is no one-size-fits all.  

This is because students and teachers need different information at 
different points in a lesson to make sure that students’ learning is 
moving forward, and  students and teachers need nuanced information 
about where students are in their learning. One question or task is 
unlikely to provide the full picture of student learning necessary to 
make decisions.  

By asking students to show where they are in their learning in different 
ways and at different points in a lesson, you are more likely to elicit 
evidence that gives a broader picture of student thinking.  

 

18 Introduce the content on the slide by providing the following 
information. 

The Kentucky Academic Standards for Reading and Writing, 
Mathematics, Social Studies and Science include practice standards 
which emphasize, among other things, disciplinary discourse and 
meaning making. Such disciplinary discourse makes thinking visible in 
ways that can support the formative assessment process and supports 
the development of deeper understanding through collective sense-
making.  

As teachers design lessons that integrate meaningful opportunities to 
elicit evidence of student learning, priority should be given to strategies 
that engage students deeply in disciplinary discourse. This means more 
than just talk about the content in a classroom, but opportunities to 
share and build upon thinking rooted in the discipline.  
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Formative Assessment in the Disciplines: Framing a Continuum of 
Professional Learning. Heritage & Wylie (2020). P. 11 

19 Introduce the content on the slide by providing the following 
information. 

We saw this slide a few moments ago and it provides some key things to 
keep in mind when designing evidence gathering opportunities. In the 
next slide, we are going to look at an example and you’ll have a chance 
to think about how you could elicit evidence with these three key ideas 
in mind.  

 

 

20 Introduce the content on the slide by providing the following 
information. 

This is an example of a Learning Goal and Success Criteria aligned to the 
Kentucky Academic Standards for Reading and Writing and you may 
remember it from Module 3.  

Over the course of the lesson, students will learn to identify relevant 
evidence from multiple texts to support a claim. They will demonstrate 
their learning by annotating multiple texts to flag strong evidence and 
ideas for use in an essay.  

Ask participants to think about what kind of evidence could be gathered 
during this lesson to help students and teachers get important 
information about how students are progressing toward the Learning 
Goal. 

What strategies would be: 

• Aligned? 

• Elicit multiple sources of meaningful evidence? 
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• Prioritize disciplinary discourse and practices? 

21 Introduce the content on the slide by providing the following 
information. 

This slide offers some ideas for a variety of strategies to elicit evidence 
that could be integrated into this example lesson.  

You can see that these examples are: 

• Aligned to the Learning Goals and Success Criteria and focused 
on understanding how students are moving forward as they 
learn to identify relevant evidence from different texts to 
support a specific teacher-provided claim.  

• Offer multiple opportunities for students to demonstrate their 
thinking in front of their peers and teacher.  

• Prioritize ways for students to engage in disciplinary discourse 
with their peers and their teacher, deepening their 
understanding and the development of disciplinary literacy skills.  

Eliciting evidence in a remote learning setting may require different 
strategies, but still should focus on the same priorities. For example, 
teachers may elicit evidence of student learning through disciplinary 
discourse using breakout rooms and commenting on each idea using a 
collaboration tool like Google Docs. Teachers can pop between breakout 
rooms to listen in on student discussions or could pull students into a 
specific breakout room for quick individual discussions with the teacher.  
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22 Introduce the content on the slide by providing the following 
information. 

This slide offers a variety of strategies to elicit evidence that could be 
integrated into this example lesson.  

You can see that these examples are aligned to the Learning Goals and 
Success Criteria, focusing on understanding how students move forward 
as they learn to identify relevant evidence from different texts to 
support a specific teacher-provided claim.  

There are also multiple opportunities for students to demonstrate their 
thinking in front of their peers and teacher. Finally, these evidence 
gathering strategies prioritize ways for students to engage in disciplinary 
dialogue with their peers and their teacher, deepening their 
understanding and developing disciplinary literacy skills.  

Next, facilitate a discussion in which participants consider the example 
strategies on this slide and the previous slide and reflect on how to 
elicit meaningful evidence in a remote learning context. 

Facilitators may want to consider some of the following questions:  

• What strategies have you found effective for eliciting meaningful 
evidence of student learning in a remote learning context? 

• What do you struggle with most in terms of eliciting evidence in 
a remote learning context? 

• What tools help you elicit evidence of student learning in a 
remote learning context and how have you used them with your 
students? 

• How can you prioritize alignment, multiple meaningful sources 
of evidence, and disciplinary discourse in your evidence 
gathering strategies in a remote learning context? 
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23 Introduce the content on the slide by providing the following 
information. 

Link: 
https://www.youtube.com/watch?v=4czVvw8SwHQ&feature=emb_logo  

Ask participants to look for examples of alignment, multiple sources, 
and disciplinary discourse  as they watch the video. Ask participants to 
use the organizer provided in the Facilitator Guide to write down 
observations. 

After viewing the video, come together as a group to discuss 
observations and apply learning to classroom practice. 

This video is 11:15 minutes long. If time is a consideration, facilitators 
may want to preview the video and select a relevant segment of the 
video to view.  

 

 

https://www.youtube.com/watch?v=4czVvw8SwHQ&feature=emb_logo
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24 Introduce the content on the slide by providing the following 
information. 

As we have discussed on the previous slides, planning for formative 
assessment involves intentional design to ensure that both students and 
teachers have visible evidence of student learning that tells them what 
they need to know about student learning. Another aspect of this 
intentional design is ensuring that the evidence elicited is not clouded 
by unnecessary barriers that get in the way of students showing their 
learning.  

On the next several slides, we will share some considerations for 
designing evidence gathering opportunities that provide all students an 
opportunity to show their thinking.  

 

25 Introduce the content on the slide by providing the following 
information. 

Equitable formative assessment ensures that all students, regardless of 
their unique experiences and qualities can engage meaningfully in 
formative assessment process.  

Walk participants through the content on the slide, elaborating as 
necessary.  

Facilitate a short discussion which allows participants to reflect on why 
it is important to consider and plan for equitable formative 
assessment. 

Facilitators can consider asking the following questions: 

• Why is it important to think about equity in formative 
assessment? 
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• What are some barriers to equitable formative assessment? 

• What equity issues are most relevant for your students? 

26 Introduce the content on the slide by providing the following 
information. 

When eliciting evidence of student learning, teachers should consider 
how to ensure that all students can fully access the opportunity to make 
their thinking public in order to move their learning forward. Strategies 
to elicit evidence should get at what students know and think rather 
than concealing it. Attending to these considerations in the design of 
strategies to elicit evidence of student learning can help build a 
classroom culture in which students are engaged and motivated to 
share their learning and ideas and feel empowered to manage their own 
learning.  

Over the next several slides we will unpack some elements of equity to 
consider when eliciting evidence of student learning.  

 

 

27 Introduce the content on the slide by providing the following 
information. 

Culturally responsive teaching is a mindset that respects and values 
each student’s culture, experiences, and history and holds all students 
to high expectations. It is important for formative assessment both 
because it creates a classroom culture where all students are invited to 
effectively manage their own learning and it allows students to provide 
evidence of student learning that truly demonstrates what students 
know and can do, unclouded by barriers and biases.  

Bringing culturally responsive teaching into formative assessment 
practice requires centering each student’s full identity as you plan to 
elicit evidence of their learning. This means eliciting evidence of learning 
in ways that allow students to tap their cultural strengths, individual 
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curiosities, learning styles and home language knowledge. Students 
engage in learning and sharing evidence of their learning in ways that 
are relevant and value their strengths and experiences.  

28 Introduce the content on the slide by providing the following 
information. 

Culturally responsive formative assessment creates opportunities for 
students to provide and reflect on evidence of their own learning that 
truly reflects what they know and can do. This slide provides some 
examples of strategies that can support culturally responsive formative 
assessment. Walk participants through the examples on the slide, 
elaborating as necessary.  

Facilitate a discussion in which participants reflect on how they can 
bring a culturally responsive mindset to their formative assessment 
practice.  

• How do you demonstrate that you value your students’ cultural 
and language strengths, experiences and histories? 

• In what ways can formative assessment be culturally responsive 
in your classroom? 

• How do you elicit evidence of student learning that values your 
students’ broad range of strengths and experiences? 

• How can culturally responsive formative assessment support 
student learning? 
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29 Introduce the content on the slide by providing the following 
information. 

Culturally responsive formative assessment creates opportunities for 
students to provide and reflect on evidence of their own learning that 
truly reflects what they know and can do. This slide provides some 
examples of strategies that can support culturally responsive formative 
assessment. Walk participants through the examples on the slide, 
elaborating as necessary.  

Facilitate a discussion in which participants reflect on how they can 
bring a culturally responsive mindset to their formative assessment 
practice.  

• How do you demonstrate that you value your students’ cultural 
and language strengths, experiences and histories? 

• In what ways can formative assessment be culturally responsive 
in your classroom? 

• How do you elicit evidence of student learning that values your 
students’ broad range of strengths and experiences? 

• How can culturally responsive formative assessment support 
student learning? 
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30 Introduce the content on the slide by providing the following 
information. 

Formative assessment practices are inclusive when all students can fully 
access and engage in ways that allow them to demonstrate what they 
know and can do. 

  

Educators should plan to design evidence gathering opportunities that 
ensure that all students are able to fully understand the language, 
symbols and information with which they are engaging, regardless of 
prior knowledge, language background, or disability.  This can mean 
representing information in different ways, explicitly teaching key 
vocabulary and symbols, and checking for understanding.  

It also means that all students, including English Learners, students with 
disabilities, and students with a variety of learning styles, can be 
successful in expressing themselves. This may include appropriate 
scaffolds and options to support expression that focuses on the 
learning, not on mandatory modes of expression that may pose barriers.  

 

31 Introduce the content on the slide by providing the following 
information. 

This slide presents some strategies to ensure that formative assessment 
practices are inclusive for all learners. 

Inclusive formative assessment practices start with understanding your 
learners. This means not only understanding and planning formative 
assessment to meet the specific learning needs of students with 
disabilities and English learners but understanding the needs of all 
students. 

Providing information in a variety of formats can ensure that diverse 
learners have access to the information they need to learn. Consider 
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how the specific learners you teach access information and provide 
alternatives that can ensure their success.  

Formative assessment relies on eliciting evidence of student learning 
that can inform the students and the teacher about where students are 
in their learning. Allowing students different ways to share that 
evidence can help ensure that the evidence is meaningful. For example, 
could students present research findings as a written text, oral 
presentation, or series of charts and still provide specific information 
about their progress toward the Learning Goals? Would that allow more 
students to be successful and provide a more accurate picture of where 
they are in their learning? 

Students should be provided appropriate scaffolds, accommodations 
and accessibility supports to allow them to fully engage in the 
formative assessment process, including not only providing evidence of 
their learning, but in the self-, peer- and teacher-feedback that will 
inform next steps in learning.  

Finally, students should be invited to provide feedback on ways that 
the formative assessment process could be more inclusive. Did the 
accessibility supports provided to students help them? Are there other 
strategies that could allow students to more effectively share their 
learning? 

In remote learning contexts, this means considering the students’ 
learning environments including computer access computer and 
sufficient internet bandwidth, access to learning support, and the 
availability of a workspace that allows them to meet the Learning Goals 
and Success Criteria. While teachers don’t usually have control over 
these conditions, understanding them can support planning for 
alternative ways for students to access materials and share evidence of 
their learning. This may mean allowing them to keep their camera off to 
conserve bandwidth, providing print materials, connecting with 



Facilitator Guide 

Module 4: Eliciting Evidence of Student Learning 

Page 27 

Slide # Guidance Slide Image 

students by phone, or allowing them to work during evening hours 
when they may have access to adult support at home.  

Facilitate a discussion in which participants reflect on how to engage 
the diverse learners they teach in the formative assessment process.  

Facilitators can consider using some of the following questions:  

• What kinds of learning needs to do you keep in mind when 
planning for your classroom? 

• How do you represent information in different ways to support 
the learners in your classroom? 

• What kinds of options do you provide for students to share 
evidence of their learning? 

• How do the accommodations and accessibility needs of your 
students impact your formative assessment practice? 

32 Introduce the content on the slide by providing the following 
information. 

The design of the range of evidence gathering strategies in a lesson 
should provide choice, autonomy, and relevance for students. This 
promotes motivation and engagement and allows students to see 
themselves as the primary managers of their own learning.  
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33 Introduce the content on the slide by providing the following 
information. 

The goal of formative assessment is not only to ensure that students 
meet their Learning Goals, but that they develop the skills to manage 
their own learning. Offering student choice builds student agency and 
ownership of learning, which is essential for the formative assessment 
process. This slide presents some strategies for including student choice 
in your formative assessment practice.  

Student choice should be anchored in strong teacher and student clarity 
about the specific Learning Goals so that teachers can determine where 
choice is appropriate and can improve the learning for students and so 
that students can make choices in the context of the specific learning 
toward which they are aiming.  

Engaging students in co-constructing Success Criteria can give students a 
voice in how they show where they are in their learning.  

Teachers can provide students with different options about how they 
can share evidence of their leaning, making sure that students 
understand the specific learning they are focused on, no matter the 
option they use to share their ideas. 

Teachers can also create a climate in which students have real 
opportunities to suggest alternatives and improvements.  

Additionally, teachers can notice how students express their learning 
and value different approaches taken by different students. For 
example, teachers can elevate and celebrate the different approaches 
that students take to solve a math problem or the different historical 
evidence that students select to support a social studies claim.  

Facilitate a discussion in which participants reflect on how they can 
incorporate student choice into their formative assessment practice.  

Facilitators can consider using some of the following questions:  
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• How do you decide when student choice is useful in your 
formative assessment practice? 

• What are some ways that you have or are considering offering 
students choice in how they share evidence of their learning? 

• How can you offer student choice in a remote learning context?  

34 Introduce the content on the slide by providing the following 
information. 

The goal of formative assessment is not only to ensure that students 
meet their Learning Goals, but that they develop the skills to manage 
their own learning. Offering student choice builds student agency and 
ownership of learning, which is essential for the formative assessment 
process. This slide presents some strategies for including student choice 
in your formative assessment practice.  

Student choice should be anchored in strong teacher and student clarity 
about the specific Learning Goals so that teachers can determine where 
choice is appropriate and can improve the learning for students and so 
that students can make choices in the context of the specific learning 
toward which they are aiming.  

Engaging students in co-constructing Success Criteria can give students a 
voice in how they show where they are in their learning.  

Teachers can provide students with different options about how they 
can share evidence of their leaning, making sure that students 
understand the specific learning they are focused on, no matter the 
option they use to share their ideas. 

Teachers can also create a climate in which students have real 
opportunities to suggest alternatives and improvements.  

Additionally, teachers can notice how students express their learning 
and value different approaches taken by different students. For 
example, teachers can elevate and celebrate the different approaches 
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that students take to solve a math problem or the different historical 
evidence that students select to support a social studies claim.  

Facilitate a discussion in which participants reflect on how they can 
incorporate student choice into their formative assessment practice.  

Facilitators can consider using some of the following questions:  

• How do you decide when student choice is useful in your 
formative assessment practice? 

• What are some ways that you have or are considering offering 
students choice in how they share evidence of their learning? 

• How can you offer student choice in a remote learning context?  

35 Introduce the content on the slide by providing the following 
information. 

Ask participants to think about the specific students in their own 
classroom, reflecting on their cultural and language identities, learning 
differences, and individual curiosities and learning styles.  

Facilitate a discussion in which participants reflect on the specific ways 
evidence gathering could be made culturally responsive, inclusive, and 
provide choice to students in their own classrooms. Note that because 
this prompt should focus on the specific learner identifies each educator 
teaches, the responses and ideas are likely to be different.  

Facilitators can ask the participants to reflect on the prompts on the 
slide or create different prompts that encourage thinking about how to 
increase the equity and student engagement in their evidence gathering 
strategies.  
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36 Facilitate a discussion that helps participants reflect on their learning 
and make connections to their own practice.  

Ask participants to reflect and share ideas in response to the following 
questions: 

• What new ideas do you have about eliciting evidence of your 
students’ learning? 

• How can you prioritize disciplinary discourse when you elicit 
evidence of your students’ learning? 

• What are some ways you can eliminate barriers when eliciting 
meaningful evidence? 

• What is one idea you are thinking about for your own practice? 

• What is one specific action you want to take as a result of your 
learning? 

Facilitators may wish to pose different reflections questions.  

 

37  
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Part II: Planning Evidence Gathering Opportunities  

Table: Agenda 

Section Time 

Section 1: Introduction 5 minutes 

Section 2: Formative Assessment Process 5 minutes 

Section 3: Lesson Design Considerations  10 minutes 

Section 4: Evidence Gathering Routines 25 minutes 

Section 5: Planning for Meaningful Evidence 10 minutes 

Section 6: Reflection  5 minutes 

 

What you will need:  

• Module 4: PowerPoint presentation 

Facilitator preparation: 

• Preview the slides and read the slide notes carefully.  

• Read Five Evidence Gathering Routines: https://www.oregon.gov/ode/educator-

resources/assessment/Documents/five_evidence_gathering_routines.pdf  

https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
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1 Title slide 

 

 

2 This is Part II of Module 4 in the Kentucky Department of Education’s 
Balanced Assessment Professional Learning Modules.  

Introduce the content on the slide by providing the following 
information. 

Module 4 in this series focuses on Eliciting Evidence of Student 
Learning and the content is presented in two separate learning 
modules. 

Part I focuses on building a common understanding of what 
constitutes meaningful evidence of student learning that students 
and teachers can use to make decisions to move student learning 
forward.  

Part II focuses on identifying strategies to gather evidence of student 
learning and planning to integrate evidence gathering opportunities 
into teaching and learning.  
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Note to facilitators: if you are not planning to engage participants in 
both sections of the module, consider deleting this slide.  

3 Introduce the content on the slide by providing the following 
information. 

These are the Learning Goals for Part II of Module 4.  

As this series of modules have emphasized, understanding where we 
as learners are heading and how we will know if we are successful is 
essential for teaching and learning, both for students and adult 
learners.  

Share the learning goals on the slide.  

 

4 Introduce the content on the slide by providing the following 
information. 

At the end of this learning sequence (including the teacher 
collaboration activity), you should be able to:  

• Plan meaningful evidence gathering opportunities that can 
support the formative assessment process.  

Facilitators may want to note that the terms classroom and 
classroom setting are used throughout this presentation and can 
refer to both physical classrooms and distance learning 
environments.   
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5 This first section of the presentation focuses on formative 
assessment and some key concepts presented in Module 4, Part I.  

Facilitators should determine if participants need these reminders, 
particularly if they just recently engaged in Part I of this module.  

 

 

6 Introduce the content on the slide by providing the following 
information. 

This definition of formative assessment comes from the Council of 
Chief State School Officers (CCSSO).  

If participants engaged in Modules 2 and 3, facilitators may want to 
acknowledge that they have seen this definition in that module.  

Ask participants to read and reflect on this definition.  

Next, facilitate a brief discussion in which participants consider this 
definition in the context of the role that evidence of student 
learning plays in the formative assessment process.  

Consider using some of the following questions to support the 
discussion: 
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• What words or phrases in this definition address eliciting 
evidence of student learning in the formative assessment 
process? 

• What does this definition, taken as a whole, tell you about 
evidence of student learning in the formative assessment 
process? 

Some key things to notice might be: 

• The definition emphasizes that formative assessment is 
planned and ongoing, it isn’t something that happens 
primarily by accident or spontaneous inspiration. 

• The definition emphasizes that students and teachers both 
elicit and use evidence of student learning.  

• The definition situates formative assessment during learning 
and teaching, which means that gathering evidence of 
student learning isn’t a separate process but embedded in 
learning.  

For more information on this definition, including the reasoning 
behind it, refer to this document: https://ccsso.org/resource-
library/revising-definition-formative-assessment  

https://ccsso.org/resource-library/revising-definition-formative-assessment
https://ccsso.org/resource-library/revising-definition-formative-assessment
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7 Introduce the content on the slide by providing the following 
information. 

In the formative assessment process, teachers and students work 
together to answer three critical questions: 

• Where am I going? 

• Where am I now?  

• Where to next? 

This graphic represents the formative assessment process. You may 
remember it from Module 3. You’ll notice that this graphic identifies 
the specific practices that make up the formative assessment cycle 
and that these practices are aligned to the three critical questions.  

The practices in blue help teachers and students answer the 
question, “Where am I going?” by establishing what students should 
be learning and what it will look like when they have learned it.  
These practices form the basis for the practices that follow. Teacher 
and student decisions about what evidence to elicit, how to 
interpret that evidence and how to respond to that evidence all take 
place in the context of the established learning goals and success 
criteria.  

The practices in purple answer the question, “Where am I now?”. 
Eliciting evidence of student thinking during learning and making 
sense of that evidence shows where students are in relation to the 
learning goals. 

And in yellow, teachers and students act on evidence in order to 
move students toward their learning goals – “Where to next?”. 
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8 Introduce the content on the slide by providing the following 
information. 

As we discussed in Module 3, self-directed learners need to 
understand what they are learning and how to get there. Learning 
Goals and Success Criteria work in tandem to help students 
understand where they are going with their learning so that they can 
actively manage their own learning. If a lesson is a journey that 
students and teachers take together, Learning Goals represent to 
students the destination of their journey, signaling clearly what they 
are learning and why it is important.  

Success Criteria demonstrate to students what it looks like to be 
successful in achieving the Learning Goals. Success Criteria represent 
the check points along the route, giving students specific 
information to understand their progress and make adjustments to 
move their learning forward.   

Learning Goals and Success Criteria are essential tools for students 
to understand where they are in their learning so that they can 
become self-directed learners.  

 

9 Introduce the content on the slide by providing the following 
information. 

In this module, Eliciting Evidence of Student Learning, we will focus 
on the second question, “Where am I now?” 

Once a shared answer to the question, “Where am I going?” has 
been established by clarifying and sharing Learning Goals and 
Success Criteria, students and teachers need to understand their 
current status so that they can make decisions to move learning 
forward.  

This starts with eliciting meaningful evidence that can be used to 
reason about student learning and inform next steps.  
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In Part I of this module, we focused on what constitutes meaningful 
evidence that truly reflects student learning.   

Facilitators may want to note that for the purposes of this 
presentation, the word “lesson” may refer to the learning plan for a 
single class period or could reflect a learning plan that covers several 
days. It’s a coherent set of learning opportunities focused on the 
same content and goals.  

10 Introduce the content on the slide by providing the following 
information. 

In the formative assessment process, evidence of student learning is 
central to inform student and teacher decisions about next steps to 
move students toward their Learning Goals.  A critical element of 
lesson planning is integrating strategies to gather evidence of 
student learning during the learning.  

This slide presents some key things to keep in mind before we dig 
deeper into how to ensure that evidence of student learning is 
meaningful.  

• First, keep in mind that eliciting evidence of student learning 
is intentional and planned. It should be a key aspect of the 
lesson design process, implemented when a lesson is 
enacted. Just like with other aspects of lesson design, 
teachers may use their professional judgement to adjust 
evidence gathering strategies while they are teaching. But 
eliciting evidence of student learning shouldn’t be on-the-fly, 
but part of a strategic plan to support students to achieve 
their intended learning.  

• Another central purpose behind gathering evidence of 
student learning is to make student learning visible. This 
means that evidence is elicited as students engage in a 
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performance that makes their thinking tangible. Such 
opportunities may arise during teacher-student interactions, 
during peer interactions, and from examining student work 
products. Later in this module, we will explore different 
strategies for eliciting evidence of student learning. 

• The whole point of eliciting evidence of student learning is to 
allow students to manage their own learning and teachers to 
reflect on and adjust their instruction. So, evidence gathered 
must provide information that goes deeper than “got it” or 
“didn’t get it” to provide a more complex understanding of 
where students are in their learning to inform forward-
looking decisions about next steps in learning.  

• Finally, the process of eliciting evidence for the formative 
assessment process is not separate from teaching and 
learning. It should take place while the learning is happening 
so that the information can inform immediate next steps and 
ensure students are making progress.  

11 Introduce the content on the slide by providing the following 
information. 

In Part I of Module 4, we explored the elements necessary for 
meaningful evidence of student learning that can help students and 
teachers understand where students are in their learning and inform 
next steps to move learning forward toward the Learning Goals.  

This is a high-level reminder of some of the key content considered 
in that presentation.  

Walk participants through this to activate prior knowledge, 
elaborating as necessary and pacing the discussion based on how 
familiar the group is with the content.  
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Ask participants to keep these ideas in mind during the remainder of 
the module, as they consider ways to incorporate specific strategies 
into their lesson design.  

For more details on each of these elements, consult Module 4, Part 
I.  

Section 3: Lesson Design Considerations 

Table: Slide 12-17 

Slide # Guidance Slide Image 

12 Introduce the content on the slide by providing the following 
information. 

Our focus in Part II of this module is on designing lessons that elicit 
meaningful evidence of student learning that can support students 
and teachers to move their learning forward.  
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13 Facilitate a discussion in which participants reflect on how they 
currently plan for evidence of student learning.  

These questions are designed to get participants thinking about how 
they currently plan to elicit evidence of student learning and to 
begin thinking about ways they can be even more intentional in 
order to gather and use meaningful evidence in their practice. While 
we aren’t focusing on using evidence in this module, facilitators can 
encourage participants to make connections to interpreting and 
acting on evidence as they think about planning to elicit evidence.  

This discussion is intended to prime participants to be thinking about 
their own practice as we explore ideas related to intentional 
planning for evidence gathering.  

We will also be highlighting resources that are available to help with 
planning for evidence. 

 

14 Introduce the content on the slide by providing the following 
information. 

As you know, over the course of a lesson, students are working on 
different things, in different ways as they build up to demonstrating 
their learning through the Success Criteria. This is important to keep 
in mind in designing evidence gathering opportunities throughout a 
lesson.  

This slide presents some of the different aspects of student thinking 
you might be focused on at different points during a lesson. This is 
by no means a comprehensive list and generally the things you need 
to learn about student thinking will be specific to the lesson you are 
teaching. However, this list is intended to get participants thinking 
about what specific aspects of student thinking are more important 
at different points in the lesson.  
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The “why” will drive questions about which strategy or routine to 
use.  

The Breaking Down the Standard tools may be useful as teachers 
clarify misconceptions. If participants are not familiar with the tools, 
they can locate them here: 

• Math: https://education.ky.gov/curriculum/standards/kyaca
dstand/Documents/Breaking_Down_a_Mathematics_Standa
rd.pdf\ 

• Reading and Writing: 
https://education.ky.gov/curriculum/standards/kyacadstand
/Documents/Breaking_Down_a_Reading_and_Writing_Stand
ard.pdf 

• Science: 
https://education.ky.gov/curriculum/standards/kyacadstand
/Documents/Breaking_Down_a_Science_Standard.pdf  

• Social studies teachers can view this module of professional 
learning to learn about breaking down social studies 
standards: https://education.ky.gov/curriculum/standards/k
yacadstand/Documents/Module_2_Minding_the Gap.pptx 

Next, facilitate a discussion in which participants identify different 
aspects of student learning they often focus on throughout their 
lessons.  

Facilitators can consider using some of the following questions: 

• What other aspects of student learning do you focus on at 
the beginning, middle, and end of a lesson? 

• What aspects of student thinking are most important to 
focus on at key points in lessons in the discipline(s) you 
teach? 

https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Breaking_Down_a_Mathematics_Standard.pdf/
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Breaking_Down_a_Mathematics_Standard.pdf/
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Breaking_Down_a_Mathematics_Standard.pdf/
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Breaking_Down_a_Reading_and_Writing_Standard.pdf
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Breaking_Down_a_Reading_and_Writing_Standard.pdf
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Breaking_Down_a_Reading_and_Writing_Standard.pdf
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Breaking_Down_a_Science_Standard.pdf
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Breaking_Down_a_Science_Standard.pdf
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Module_2_Minding_the_Gap
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Module_2_Minding_the_Gap
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• Where in a lesson do you engage in the formative 
assessment process most? 

15 Introduce the content on the slide by providing the following 
information. 

As you know, over the course of a lesson, students are working on 
different things, in different ways as they build up to demonstrating 
their learning through the Success Criteria. This is important to keep 
in mind in designing evidence gathering opportunities throughout a 
lesson.  

This slide presents some of the different aspects of student thinking 
you might be focused on at different points during a lesson. This is 
by no means a comprehensive list and generally the things you need 
to learn about student thinking will be specific to the lesson you are 
teaching. However, this list is intended to get participants thinking 
about what specific aspects of student thinking are more important 
at different points in the lesson.  

The “why” will drive questions about which strategy or routine to 
use.  

Next, facilitate a discussion in which participants identify different 
aspects of student learning they often focus on throughout their 
lessons.  

Facilitators can consider using some of the following questions: 

• What other aspects of student learning do you focus on at 
the beginning, middle, and end of a lesson? 

• What aspects of student thinking are most important to 
focus on at key points in lessons in the discipline(s) you 
teach? 
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• Where in a lesson do you engage in the formative 
assessment process most? 

16 Introduce the content on the slide by providing the following 
information. 

As you know, over the course of a lesson, students are working on 
different things, in different ways as they build up to demonstrating 
their learning through the Success Criteria. This is important to keep 
in mind in designing evidence gathering opportunities throughout a 
lesson.  

This slide presents some of the different aspects of student thinking 
you might be focused on at different points during a lesson. This is 
by no means a comprehensive list and generally the things you need 
to learn about student thinking will be specific to the lesson you are 
teaching. However, this list is intended to get participants thinking 
about what specific aspects of student thinking are more important 
at different points in the lesson.  

The “why” will drive questions about which strategy or routine to 
use.  

Next, facilitate a discussion in which participants identify different 
aspects of student learning they often focus on throughout their 
lessons.  

Facilitators can consider using some of the following questions: 

• What other aspects of student learning do you focus on at 
the beginning, middle, and end of a lesson? 

• What aspects of student thinking are most important to 
focus on at key points in lessons in the discipline(s) you 
teach? 
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• Where in a lesson do you engage in the formative 
assessment process most? 

17 Introduce the content on the slide by providing the following 
information. 

As we discussed in Part I of Module 4, it is important to ensure that 
over the course of a lesson, evidence gathering strategies are 
aligned, disciplinary discourse and practices are prioritized, and 
come from multiple sources. By engaging students in evidence 
gathering opportunities that employ a variety of tasks and 
participation structures, teachers provide opportunities for a 
broader and more nuanced view on student learning. These 
different tasks and structures should be aligned both to the Learning 
Goals and Success Criteria, but also to where students are during a 
lesson.  

Next, facilitate a discussion in which participants reflect on this 
table and make connections to their own practice.  

Facilitators can consider using some of the following questions to 
support this discussion: 

• Are there task types you tend to gravitate toward? Why do 
you think that is? 

• Are there participant structures you rely on more commonly 
in your class? Why do you think that is? 

• What kind of evidence of student learning do you get from 
the different tasks and structures you use in class? 

• How do you and your students use that evidence to inform 
teaching and learning? 

• Are there any task types and structures that you would like 
to integrate more into your formative assessment practice? 
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• How can these tasks and participation structures be used 
during both in-person classes and in remote learning 
settings? 

Section 4: Evidence Gathering Routines 

Table: Slides 18-26 

Slide # Guidance  Image 

18 Introduce the content on the slide by providing the following 
information. 

Now let’s think about leveraging teaching and learning routines you 
may already be using in your classroom to gather meaningful 
evidence about student learning to inform students and teachers 
about next steps in their learning.  
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19 Introduce the content on the slide by providing the following 
information. 

Over the next several slides, we are going to focus on some evidence 
gathering routines and will think about how to use them to ensure 
that we elicit meaningful evidence of student learning. The focus will 
be on routines that are likely already in place in your classrooms and 
ensuring they are fueling the formative assessment process.  

Walk participants through the sub-bullets (which correspond to 
information provided in Part I of this module and earlier in this 
presentation), elaborating, as necessary.  

Note to facilitator: For reference, more detailed information from 
Part I of this module is reproduced below.  

• Ensure evidence is meaningful  

• Alignment 

• Multiple sources 

• Disciplinary discourse  

• Maximize equity and fairness 

• Culturally responsive 

• Accessible 

• Student Choice 
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20 Introduce the content on the slide by providing the following 
information. 

Activating prior knowledge is an important instructional strategy 
that can help students connect things they already know with new 
learning. It is also an opportunity to invite students’ cultural 
strengths, language knowledge, and personal identity into the 
learning and to promote engagement.  

But prior knowledge activities are also important opportunities to 
elicit evidence about where students are in their learning coming 
into a lesson to inform teacher decisions about building up 
background knowledge, clarifying misunderstandings, and informing 
how to help all students find entry into the lesson. Prior knowledge 
activation opportunities are often provided at the beginning of a 
lesson, but they can be employed throughout a lesson, whenever it 
is useful to connect what students are learning with what they might 
already know.  

The Kentucky Academic Standards provide specific information 
about the vertical alignment of the standards that could be a helpful 
resource in planning to identify students’ prior content knowledge.  

• In mathematics, each standard presents coherent 
information in the clarifications section that provides links to 
the matching standard from the preceding and following 
grade.  

• The reading and writing standards also each offer 
progression information, linking to the matching standard in 
the preceding and following grade.  

• In science, the standards offer both articulation of DCIs 
across grade levels and connections to Kentucky Academic 
Standards in other content areas as well.  
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• The social studies standards are organized around 
progressions of inquiry practices and disciplinary concepts 
and practices (presented starting on page 155 of the 
Kentucky Academic Standards for Social Studies document) 

The coherence component within the Kentucky mathematics 
standards is a tool that can help support activating prior knowledge. 

Next, facilitate a discussion about eliciting evidence of student 
learning through prior knowledge routines.  

Facilitators may want to use some of the following questions to 
support the discussion: 

• What prior knowledge routines do you already use?  

• What kind of evidence of student learning do you elicit and 
how do you use it? 

• How might your students use information from prior 
knowledge gathering routines in your classroom? 

• In what ways can you use prior knowledge gathering routines 
to ensure evidence is meaningful, fair, and offers choice? 

• Do you use routines to activate prior knowledge at other 
points in a lesson besides the start? How? 

Find more information about evidence gathering routines here: 
https://www.oregon.gov/ode/educator-
resources/assessment/Documents/five_evidence_gathering_routine
s.pdf  

https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
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21 Introduce the content on the slide by providing the following 
information. 

Engaging in academic dialogue allows students to both share and 
develop their thinking. It supports exploration of ideas, connections, 
and inquiry. When students talk, teachers (and students themselves) 
can better understand what students know, the strategies they are 
using, and how they are thinking about the content.  

• Academic dialogue requires a classroom culture that 
supports it. For more information on classroom culture, 
revisit Module 2 in this series.  

• Academic dialogue should support opportunities to explore 
different ideas, viewpoints and solutions, so that as students 
are sharing their thinking, they are also building their 
thinking.  

• When structured equitably, academic dialogue can provide 
an opportunity for culturally responsive formative 
assessment that is fair and accessible to all students.  

• Academic dialogue can happen in a variety of task types and 
can be both a small group and whole class participant 
structure.  

• Effective academic dialogue that is aligned to the Learning 
Goals and Success Criteria can help build students’ capacity 
to use disciplinary practices and discourse to make meaning 
in the subject area.  

Next, facilitate a discussion about eliciting evidence of student 
learning through academic dialogue.  

Facilitators may want to use some of the following questions to 
support the discussion: 
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• What opportunities do your students have to engage in 
academic dialogue?  

• What kind of evidence of student learning do you elicit 
through academic dialogue and how do you use it? 

• What are some key disciplinary practices and discourse that 
can drive academic dialogue in your classroom? 

• How does your classroom culture support eliciting evidence 
through academic dialogue routines? 

• How can you ensure that academic dialogue routines elicit 
evidence that is meaningful, fair, and offers choice? 

• How can you elicit evidence through academic dialogue in 
remote learning contexts? 

Notes to facilitators: 

• More information about classroom culture that supports the 
formative assessment process can be found in Module 2 of 
this series.  

• Encourage participants to think about both in-person and 
remote classroom settings. 

Find more information about evidence gathering routines here: 
https://www.oregon.gov/ode/educator-
resources/assessment/Documents/five_evidence_gathering_routine
s.pdf  

https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
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22 Introduce the content on the slide by providing the following 
information. 

Asking questions is a key aspect of the way that students and 
teachers interact in classrooms. However, questions that focus on 
right or wrong answers or student questions that generate a closed 
exchange, don’t generate meaningful evidence of student learning 
to inform the formative assessment process. When intentionally 
designed and implemented, effective questions are a powerful tool 
to gather evidence of student learning, as well as to guide students 
to manage their own learning through the next steps of the 
formative assessment process.  

These slides present some key considerations for using questioning 
to elicit evidence of student learning that can move student learning 
forward. Walk participants through the information on the slide, 
elaborating, as necessary.  

Notes to facilitators:  

• The key considerations for eliciting evidence through 
questioning is continued on the next slide.  

• Math teachers looking for resources to support questioning 
can reference Engaging the SMPs: Look Fors and Question 
Stems 
(https://education.ky.gov/curriculum/standards/kyacadstand
/Documents/SMP_Look_Fors_and_Question_Stems.pdf) to 
ensure they are addressing the Standards for Mathematical 
Practice. 

Find more information about evidence gathering routines here: 
https://www.oregon.gov/ode/educator-
resources/assessment/Documents/five_evidence_gathering_routine
s.pdf  

 

https://education.ky.gov/curriculum/standards/kyacadstand/Documents/SMP_Look_Fors_and_Question_Stems.pdf
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/SMP_Look_Fors_and_Question_Stems.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
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23 Introduce the content on the slide by providing the following 
information. 

Assessment conversations differ from typical teacher 
question/student answer interactions in that they are designed to 
explore student thinking.  

Walk participants through the strategies to engage in assessment 
conversations, elaborating, as necessary.  

Next, facilitate a discussion about eliciting evidence of student 
learning through questioning routines.  

Facilitators may want to use some of the following questions to 
support the discussion: 

• What questioning routines do you find most powerful?  

• Do you currently plan your questioning strategies in 
advance? 

• What kind of evidence of student learning do you elicit 
through questioning and how do you use it? 

• How do your students use questioning to support each 
other’s learning? 

• In what ways can you plan questioning routines that ensure 
evidence is meaningful, fair, and offers choice? 
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24 Introduce the content on the slide by providing the following 
information. 

Student work can come in a variety of forms. With thoughtful 
design, it can be a powerful way to elicit evidence of student 
learning. When planning to elicit evidence of student learning, keep 
in mind that it needs to focus on student thinking so that it can 
inform next steps in learning. It can also prioritize disciplinary 
practices and discourse to ensure that student thinking is anchored 
in the specific disciplinary learning outlined in the standards.  

This slide provides some examples of different types of student work 
products that can support the formative assessment process, 
however, note that this is not a comprehensive list.  

Note to facilitators: The information on this evidence gathering 
routine continues onto the next slide.  

Find more information about evidence gathering routines here: 
https://www.oregon.gov/ode/educator-
resources/assessment/Documents/five_evidence_gathering_routine
s.pdf  

 

25 Introduce the content on the slide by providing the following 
information. 

When eliciting evidence through student work, it’s important to 
ensure that opportunities are fair and promote choice and 
autonomy so that students can accurately show their thinking and 
begin to manage their own learning.  

Next, facilitate a discussion about eliciting evidence of student 
learning through examination of student work.  

Facilitators may want to use some of the following questions to 
support the discussion:  

https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
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• What student work products do you rely on in your 
classroom?  

• What kind of evidence of student learning do you elicit 
through student work products? 

• Are there different kinds of student work products you think 
could be effective in supporting the formative assessment 
process? 

• How do your students use their work products to support 
each other’s learning? 

• Are student work projects designed to ensure evidence is 
meaningful, fair, and offers choice? 

Find more information about evidence gathering routines here: 
https://www.oregon.gov/ode/educator-
resources/assessment/Documents/five_evidence_gathering_routine
s.pdf  

26 Introduce the content on the slide by providing the following 
information. 

Teachers are not the only ones responsible for eliciting evidence of 
student learning in the formative assessment process. Students also 
play a key role by developing the metacognitive skills that allow 
them to see that by making their ideas and learning visible, they are 
providing evidence of their own learning. Once they understand this, 
they can elicit evidence from themselves and their peers.  

This isn’t something most students do automatically. They need 
modeling, direct instruction, and structured opportunities to 
become effective at eliciting and using evidence of learning from 
themselves and their peers. Providing these supports is the teacher’s 
role.  

 

https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
https://www.oregon.gov/ode/educator-resources/assessment/Documents/five_evidence_gathering_routines.pdf
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While peer and self-assessment routines are designed to help 
students manage their own learning, it is also an opportunity for 
teachers to gain insight into what students say and do as they elicit 
and use evidence from their peers.  

Facilitators may want to use some of the following questions to 
support the discussion: 

• What routines for peer- and self-assessment do you employ 
in your classroom?  

• What kind of evidence of student learning do you elicit when 
students are engaged in peer- and self-assessment? 

• How do you support students to be effective at peer- and 
self-assessment? 

• What ideas do you have to expand peer- and self- 
assessment in your classroom? 

• How does your classroom culture support effective peer- and 
self-assessment? 
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27 Note to facilitators: 

The following slides contain the Learning Goal and Success Criteria 
examples from Module 3. Facilitators should select one that would 
be of interest to their participants to explore in more depth based 
on the content area and/or grade band. The selected slide will be 
used as the basis for a discussion of the kinds of evidence gathering 
strategies that would be meaningful, fair, and promote choice.  

KDE offers additional resources to support teachers in offering 
standards-aligned lessons. These resources include subject-specific 
protocols for reviewing assignments and examples assignments  

• KDE Assignment Review Protocols are available here: 
https://kystandards.org/standards-resources/assignment-
review-protocols/  

• KDE Student Assignment Library resources can be found 
here: https://kystandards.org/standards-resources/sal/  

 

28 Introduce the content on the slide by providing the following 
information. 

This slide shows the standard and associated student-friendly 
Learning Goal and Success Criteria introduced in Module 3. 

Underneath, we have included three evidence gathering strategies 
and activities that a teacher could implement at the start, middle, 
and end of the lesson to gauge where students are in their learning 
and progress toward the Success Criteria.  

Facilitate a discussion that allows participants to reflect on the 
evidence gathering strategies listed.   

https://kystandards.org/standards-resources/assignment-review-protocols/
https://kystandards.org/standards-resources/assignment-review-protocols/
https://kystandards.org/standards-resources/sal/
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Facilitators may wish to use some of the following questions to 
guide the discussion: 

• Which evidence gathering strategies would you use in your 
classroom?  

• What different strategies might you use to elicit evidence 
that is meaningful, fair, and promotes student choice? 

• How you could you improve on these evidence gathering 
strategies? 

• What approaches would you use to elicit evidence in a 
remote learning environment? 

29 Introduce the content on the slide by providing the following 
information. 

This slide shows the standard and associated student-friendly 
Learning Goal and Success Criteria introduced in Module 3. 

Underneath, we have included three evidence gathering strategies 
and activities that a teacher could implement at the start, middle, 
and end of the lesson to gauge where students are in their learning 
and progress toward the Success Criteria.  

Facilitate a discussion that allows participants to reflect on the 
evidence gathering strategies listed.  

Facilitators may wish to use some of the following questions to 
guide the discussion: 

• Which evidence gathering strategies would you use in your 
classroom?  

• What different strategies might you use to elicit evidence 
that is meaningful, fair, and promotes student choice? 
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• How you could you improve on these evidence gathering 
strategies? 

• What approaches would you use to elicit evidence in a 
remote learning environment? 

30 Introduce the content on the slide by providing the following 
information. 

This slide shows the standard and associated student-friendly 
Learning Goal and Success Criteria introduced in Module 3. 

Underneath, we have included three evidence gathering strategies 
and activities that a teacher could implement at the start, middle, 
and end of the lesson to gauge where students are in their learning 
and progress toward the Success Criteria.  

Facilitate a discussion that allows participants to reflect on the 
evidence gathering strategies listed.  

Facilitators may wish to use some of the following questions to 
guide the discussion: 

• Which evidence gathering strategies would you use in your 
classroom?  

• What different strategies might you use to elicit evidence 
that is meaningful, fair, and promotes student choice? 

• How you could you improve on these evidence gathering 
strategies? 

• What approaches would you use to elicit evidence in a 
remote learning environment? 
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31 Introduce the content on the slide by providing the following 
information. 

This slide shows the standard and associated student-friendly 
Learning Goal and Success Criteria introduced in Module 3. 

Underneath, we have included three evidence gathering strategies 
and activities that a teacher could implement at the start, middle, 
and end of the lesson to gauge where students are in their learning 
and progress toward the Success Criteria.  

Facilitate a discussion that allows participants to reflect on the 
evidence gathering strategies listed.  

Facilitators may wish to use some of the following questions to 
guide the discussion: 

• Which evidence gathering strategies would you use in your 
classroom?  

• What different strategies might you use to elicit evidence 
that is meaningful, fair, and promotes student choice? 

• How you could you improve on these evidence gathering 
strategies? 

• What approaches would you use to elicit evidence in a 
remote learning environment? 
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32 Facilitate a discussion that allows participants to reflect on their 
own practices for gathering evidence of student learning.  

Facilitators can use the questions on the slide or may wish to include 
their own questions.  

33 
Please have participants complete the feedback survey so we 
can continue to improve our resources. EILA credit is available 

upon completion of the survey.

https://docs.google.com/forms/d/
e/1FAIpQLSfrSgA40cr4_YHJyx8fRVKrX-
Ess1RPCOPVO2DT3DcLK9Fbng/viewform 

https://docs.google.com/forms/d/e/1FAIpQLSfrSgA40cr4_YHJyx8fRVKrX-Ess1RPCOPVO2DT3DcLK9Fbng/viewform
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Use this organizer to take notes while watching the Classroom Practice Video. Bring your notes with 

you to use for later discussion about application to your own classroom activities. 

Alignment 

Is the evidence gathered aligned to the Learning Goals and Success Criteria? 

 

Multiple Sources 

Where does the teacher elicit meaningful evidence in different ways at different points in the lesson?  

 

Disciplinary Discourse 

Where in the lesson do students have opportunities to share and build upon thinking rooted in the 

discipline? 

 

Module 4:  
Classroom Practice Video Observation Guide 
 

- 

- 

- 


	Facilitator Guide  Module 4: Eliciting Evidence of Student Learning
	Module Learning Goals:
	Module Success Criteria:
	Role of the Facilitator:
	Part I: Meaningful Evidence of Student Learning
	Table: Agenda
	What you will need:
	Facilitator preparation:

	Section 1: Introduction
	Table: Slides 1-4

	Section 2: Formative Assessment Process
	Table: Slides 5-9

	Section 3: Evidence of Student Learning
	Table: Slides 10-13

	Section 4: What is Meaningful Evidence
	Table: Slides 14-23

	Section 5: Meaningful Evidence: Eliminating Barriers
	Table: Slides 24-35

	Section 6: Reflection
	Table: Slides 36-37


	Part II: Planning Evidence Gathering Opportunities
	Table: Agenda
	What you will need:
	Facilitator preparation:

	Section 1: Introduction
	Table: Slides 1-4

	Section 2: Formative Assessment Process
	Table: Slides 5-11

	Section 3: Lesson Design Considerations
	Table: Slide 12-17

	Section 4: Evidence Gathering Routines
	Table: Slides 18-26

	Section 5: Planning for Meaningful Evidence
	Table: Slides 27-31

	Section 6: Reflection
	Table: Slides 32-33

	Alignment
	Multiple Sources
	Disciplinary Discourse


	Module 4:  Classroom Practice Video Observation Guide



